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0 Ham’avaaz – Polyphonic: Music Pedagogy in Basic Education and 

Language Learning: Introducing the Project   

 

“Ham’avaaz – Polyphonic” is a transcultural music project, funded by the Adult Education Programme 

of Erasmus+, which aims to expand the creativity and self-efficacy of basic education and language 

learners. It strives to focus on inclusion and create a more diverse learning atmosphere by engaging 

groups of learners from diverse cultural backgrounds, working on a variety of songs, multilingual lyrics, 

instruments and rhythms. At the same time, the project activities and results are intended to offer 

creative ways of working with text and vocabulary in the learners’ second language. 

The Persian term Ham’avaaz has two meanings: while it refers to someone who sings with another 

person, it may also indicate that two people agree on an issue. Music has proved to be a powerful tool 

to connect people and generate a sense of belonging (Howell, 2011; Weston and Lenette, 2016) when 

working with marginalised communities. However, while links  have been established between 

language learning and music pedagogy, there is a clear lack of didactic material tailored to the needs 

of the project’s target group. Against this background, the project pursues: 

● to achieve an appreciative learning environment in the field of basic education and language 

learning for educationally disadvantaged adults who have frequently faced discriminatory and 

negative learning experiences, through an innovative combination of music and language 

learning.  

● to strengthen learning competences and memory strategies for educationally disadvantaged  

learners in various adult education settings (literacy, basic education, second language 

acquisition etc.). 

● to foster social competences, such as developing participants’ articulation skills with regard to 

their feelings, opinions, expressions and dialogues. At the same time, the applied 

methodologies aim at enhancing learners’ ability to listen more actively, processing and 

analysing information in a social context.  

● to help participants recognize, acknowledge and use their potential resources and capabilities, 

such as the ability of using one’s own voice, sense of rhythm, or multilingualism.  

● to establish transcultural and social dialogue, by using a variety of different linguistic and 

cultural elements, making comparisons, finding similarities, combining and reforming them 

into a new output.  

 

The main motivation for this project is to create a space in which basic education participants and 

second language learners can share their musical heritage, increasing their language skills as well as 

their resilience and self-efficacy. The specific design of the material used throughout the project 

activates and builds upon the participants’ existing resources, stipulating self-efficacy and 

empowerment, rather than emphasising their lack of knowledge in certain areas. It highlights their 

existing abilities, involving them actively in the learning/teaching process in such a way that their role 

as learners and educators become momentarily interchangeable.  
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Opening up a polyphonic space, Ham’avaaz wishes to create a safe learning environment that 

underlines transcultural relations. Through the development and transfer of a methodology on how to 

implement and benefit from music pedagogy in basic education and language learning classrooms, the 

project additionally aims at improving the competences of adult educators.  

The project addresses both adult learners in the field of basic education and second language 

acquisition as a primary target group. The applied methods are designed to support participants 

without or with little formal school education, by using songs and music as teaching vessels, which 

become useful instruments for developing recollective abilities. They help learners to memorize words 

through a semantic and syntactic approach and strengthen networked thinking, making the learning 

process more comprehensive.  

Adult educators, especially basic education and second language trainers, and other stakeholders in 

the field form the second target group. Training materials and activities address adult educators who 

are interested in elaborating how music pedagogy can be related to learning processes. Both trainers 

familiar with music pedagogy and trainers without prior experiences in this field can utilize the 

material. The activities are appropriate for trainers and basic educators, who seek to engage the 

participants more actively throughout the course and are willing to create a more diverse learning 

environment by using multilingual, multilayered and intercultural materials. 

The present methodology, as the first project result, summarises the results of a survey among 105 

trainers in Austria and Spain about their experiences with music education in different areas of adult 

education (including language acquisition and basic education). On the basis of music pedagogical 

research as well as the areas of interest and use of music in teaching mentioned by the trainers, 

different aspects were elaborated that can be relevant for trainers: The role of music in building 

resilience in adult learners, the possibilities of promoting physical awareness and relaxation through 

movement and dance, and synergies between language acquisition and music education. The résumé 

elaborates on the conclusions drawn from the results for the development of the didactic material in 

the Music Box, which is also to be designed within the framework of the project. 

 

1 Exploring the Potentials of Music Education Approaches in Adult 

Education 

 

The benefits of music in people’s mental health and cognitive development, especially in children and 

teenagers, are extremely well-known. Numerous studies have shown how music affects young learners 

in different aspects of their development. However, analysing brain physiological processes that 

become active when experiencing and creating music, a rising number of studies over the last years 

has also highlighted the positive effects of musical engagement in adults.  

Music is thought to be able to deepen neurocognitive and mental functions and human development 

(Pantev and Herholz, 2011; Peretz, 2006). It improves most of the cognitive and emotional processes 

related to learning such as attention, concentration, verbal and numerical reasoning skills, motivation, 

etc. Among other things, there seem to be positive effects on memory performance (Justel and Diaz 

Abrahan, 2019).  
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While strengthening memory and cognitive performance obviously plays an important and beneficial 

role in all learning processes, in the context of the project's target group, educationally disadvantaged 

adults, a link can also be made between memory and resilience, which will be explored in more detail 

below. Traumatic experiences such as war, violence and discrimination often drastically limit human 

memory. Such experiences can sometimes hinder the control of attention, impulses and affects, as 

well as our ability to organise and plan; they can also lead to withdrawal, avoidance of certain 

situations, mistrust of new (learning) environments, dislike or even fear of learning. The strong link 

between traumatic experiences and memory difficulties can be explained by the fact that such 

experiences cause communicative processes between different brain areas to be inhibited in 

dangerous situations. In order to ensure that people react quickly in the face of imminent danger, 

decision-making processes must be prevented by the cerebrum (Hantke/Görges 2019, 30). If such 

experiences accumulate and persist, permanent nervousness, sleep disorders, irritability, withdrawal, 

chronic illnesses, and much more can be the result. Above all, learning also becomes considerably 

more difficult (Siebert/Pollheimer-Pühringer 2016, 17), as those affected have difficulty staying in the 

present moment, concentrating and experiencing cognitive processes necessary for learning 

(Hantke/Görges 2019, 29). It is precisely here that a focus on the resilience-promoting effect of music 

in learning processes and the playful breaking up of traditional learning settings can represent added 

value. Nevertheless, it must be pointed out, especially from a trauma-sensitive approach to music, that 

voluntariness must be a decisive guiding principle here. A critical discussion of the connection between 

resilience and music education will follow below. 

This is also related to a strengthening of body awareness, and a positive self-reference. Music 

pedagogy, according to the pedagogue Edgar Willems, has focused on finding the connection between 

being, doing, knowing, and creating with and through music (quoted in Valencia Mendoza, 2015).  In 

Willems' studies, body awareness in relation to the elements of music, the affective link established 

between the human being and sound, and the impact of the sound environment on the individual's 

musical environment are of high importance. Music education interventions in adult education strive 

to create a space where participants can explore expressive skills and body awareness. By linking music 

with voice and language, the development of creative skills is encouraged. Making music together 

enables participants to experience social skills and social learning. 

Another potential of music education is seen by many in the possibility of culturally embedding content 

in the learning process. Adult learners, according to the unanimous opinion of studies on adult 

education, prefer to learn by making connections to their everyday life and lifeworld, or to the people 

they connect with. Against this background, the connection between culture, music and learning 

(Randall, 2003) can be a further motivation to integrate music into adult education. In our 

understanding, however, this is not about a "one-sided" transmission of cultural information (for 

example in the second language), but also about a transcultural exchange between course participants 

among themselves and with course instructors, which takes into account the multilingual realities of 

learners in the group. 

From this brief list of positive effects, which research results of the past years suggest, it can be 

assumed that beneficial effects in adult education can be achieved through the inclusion of music: 

Cognitive processes and memory are strengthened, relaxation, which is generally conducive to 

learning, is promoted and situated and (trans-)cultural knowledge can be benefitted from. In a survey 

with adult educators, the results of which are presented in the next chapter, we wanted to know, on 

the one hand, to what extent music is already part of different learning settings and, on the other 
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hand, what concrete interests exist with regard to the materials to be developed in order to be able to 

offer trainers teaching and learning tools that they can also use.    

 

2 Trainers’ Perspectives on Integrating Music in the Classroom 

 

As a starting point for all further project activities, we conducted a survey among adult educators in 

the partner countries Austria and Spain during spring and summer 2022. We wanted to inquire, in how 

far trainers already use music and/or music pedagogy in their teaching routine with their groups and 

how they evaluate the acceptance, benefits and challenges of music based approaches among the 

target group. Throughout the following pages, we will describe the results obtained and the 

conclusions extracted from the data collected by the participating trainers. The survey reached a wide 

number of participants: A total of 105 adult education teachers completed the survey carried out 

through the Google Forms platform.  

Approximately 80 % of the respondents claim to have been working for more than five years in the 

field of adult education, approximately 20 % of which even look back on over two decades of 

experience. Trainers who took part in the survey work in different areas of formal and non-formal 

education: Basic and literacy education with adults, Spanish or German as a second language, other 

language programmes (such as English), occupational programmes, memory workshops, leisure 

activities, and ITC, were among the most frequently mentioned.  

 

The initial question aimed to find out how important music is in the 

everyday life of the participants. 91.4 % stated that music is important or 

highly important in their everyday life. Of course, during the analysis of 

results the possibility has to be considered that trainers with a high interest 

in music were more willing to participate in a survey on music education 

approaches in adult education.  

 

 

 

HOW IMPORTANT IS 

MUSIC FOR YOU IN 

YOUR DAILY LIFE? 
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The survey also asked whether the participants are musically active 

themselves. The replies showed a broad spectrum of personal musical 

engagement. While only appr. 3 % claimed that this did not apply to them 

at all, 30 % described themselves as hobby musicians or even professional 

musicians. Another third of the respondents claimed they always wanted to 

learn to play a musical instrument or sing, but never had the time or 

opportunity to do so.  

 

 

 

ARE YOU MUSICALLY 

ACTIVE YOURSELF? 

 

In a next step, trainers were asked about their opinion with regard to 

possible benefits of music pedagogy in the adult education classroom. With 

77.2 % of the respondents, the vast majority agreed that music pedagogical 

aspects can support learning processes. 

 

 

 

Most educators clearly see the benefits of music when it comes to 

supporting emotional processes (79 %), increasing concentration and 

attentiveness (68.6 %), creating a positive learning environment (81.9 %), 

increasing the motivation (77.2 %), supporting the cognitive learning 

process (67.6 %). Among other aspects, the following were named: Self-

esteem, creativity, the knowledge about one’s own body, motoric skills, 

 

DO YOU THINK THAT 

MUSIC EDUCATION CAN 

OFFER ADULT LEARNERS 

SUPPORT IN THEIR 

LEARNING PROCESS?  

 

 

WHICH OF THE 

FOLLOWING ASPECTS 

DO YOU THINK COULD 

BE PARTICULARLY 

PROMOTED BY MUSIC? 
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memorization, relaxation, as well as critical and logical thinking. Please note 

that multiple answers were possible in this section  

 

 

 

 

The survey showed that a considerable amount of trainers at least has some 

prior experience of using music in the classroom before – albeit to very 

different degrees: While only 1.2 % uses it regularly, the vast majority stated 

at least some involvement with music in the classroom. 13.3 %, however, 

has never introduced any form of musical activity to their groups of learners. 

 

 

 

 

Trainers mentioned the following motivations why they have used music in 

the past: to motivate learners, create a positive learning environment, work 

on vocabulary, grammar and pronunciation in the acquisition of a new 

language, listening comprehension and phonetics, develop attention, 

concentration skills and relaxation, provide learners with resources that 

 

HAVE YOU EVER USED 

MUSIC (ANY TYPE OF 

MUSIC OR MUSICAL 

ACTIVITY) IN ADULT 

EDUCATION? 

 

 

 

 

 

 

 

 

 

 

 

IF YOU HAVE USED 

MUSIC, PLEASE EXPLAIN 

FOR WHICH PURPOSES 
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reflect for their likes and interests, expand their knowledge for a better 

understanding and enjoyment of music, introduce historical events and 

their context, strengthen team work, and foster cultural knowledge 

 

YOU USED IT AND WHAT 

WERE ITS OUTCOMES?  

 

Many participants claimed to feel confident or very confident in the use of 

music in their classes. Only 31.4 % said they have insecurities, when 

considering music pedagogical approaches in the classroom.  

 

 

HOW CONFIDENT ARE 

YOU IN USING MUSIC IN 

YOUR CLASSES? 

 

 

Particularly positive from the perspective of projects that aim to foster 

music pedagogy in adult education was the great interest of the 

respondents in music education material tailored to the needs of their 

target groups. 82.8 % of the respondents expressed (high) interested in 

didactic suggestions. 

 

 

 

 

 

 

 

WOULD YOU, AS A 

TRAINER, BE 

INTERESTED IN MUSIC 

PEDAGOGY LEARNING 

MATERIALS/ TEACHING 

IDEAS? 
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For the further development of the project results, it was of course also 

crucial to find out in which aspects of the music education spectrum the 

respondents were particularly interested. 

 

 

 

 

Besides the given selection, respondents were also asked which other topics 

they would be eager to engage with:  

 

● Working on the imposition and placement of the voice in speech 

and singing 

● Creation and expression  

● Getting to know world music 

● Relaxation and concentration 

● Playing instruments 

● Singing 

● Emotional aspect of listening to music 

● Games 

● Soundtracks 

● English 

● Support of the linguistic expression 

● Working on pronunciation 

● Facilitating individual work 

● Developing personal and creative intellect 

● Combining music with lyrics: words are connected to emotion, 

which is transported through music 

● Body percussion and dance in connection with language learning 

IN WHICH ASPECTS OF 

MUSIC PEDAGOGY ARE 

YOU INTERESTED? 
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Last but not least, the survey asked for the main obstacles trainers have 

experienced or foresee when implementing activities related to music in 

their classes. The analysis of the answers provided highlights and 

summarizes the following aspects:  

 

● Emotional aspects: shyness, lack of self-confidence and insecurities 

● Lack of musical knowledge of trainers 

● Learners’ perception regarding the benefits of learning through 

music 

● Structural obstacles: lesson plans so far do not include music 

pedagogy 

● The resistance to new methodological proposals and resources, and 

trainers’ lack of habit 

● Each centre’s educational projects 

● Scarce time resources 

 

 

IN YOUR OPINION, 

WHAT ARE THE BIGGEST 

OBSTACLES TO THE 

IMPLEMENTATION OF 

MUSIC EDUCATION 

ACTIVITIES IN ADULT 

AND BASIC 

EDUCATION?  

Based on the topics addressed in the survey and taking into account the needs and interests mentioned 

by the trainers, the following section looks at some key areas of music education. 

 

3 Promoting Resilience and Transcultural Self-efficacy through 

Music Pedagogy 

 

The term resilience is now widely used and can be found in many fields such as psychology, sociology, 

health care. It was first introduced in the 1970s in order to describe the ability of ecosystems to recover 

after disasters. When we speak of the resilience of individuals, groups or societies, we mean, for 

example, their ability to deal with challenges, major changes or risk and crisis situations in the best 

possible way. The starting point for resilience research was the question of how people can pursue 

their personal goals and lead a satisfied life despite difficult life circumstances such as traumatisation 

or social exclusion, violence, social injustice, low educational opportunities, etc. (Werner et al. 1971, 

Antonovsky 1997). The result of this work was that resilience is a psychological quality that empowers 

people to master challenges appropriately and possibly even emerge from them stronger.  

Numerous studies have shown that music can have a potentially positive impact on the development 

of motivation, self-awareness, self-confidence, personal development, and expression (Hallam 2010). 

Of course, increased self-awareness, positive effects on the heart, immune system and posture 

(various studies cited in Hallam 2010) also influence general well-being, which in turn increases 

resilience. 
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Susan Hallam (2010) from the Institute of Education, University of London, for example, argues that 

music provides a powerful toolkit to promote (non-verbal) communication and strengthens the 

development and well-being of individuals and groups. At the personal level, of course, the effects are 

highly individual and can vary greatly from person to person.  In favourable cases, music supports 

relaxation and contributes to stress reduction. It is also important to mention that involvement with 

music promotes creativity. Creativity, in turn, plays an important role in developing and maintaining 

resilience, as it involves being able to imagine and work towards alternative scenarios.  

Levitin (2015) argues that many people are very aware which music has which effects on them and 

choose the right music for the appropriate setting to select the desired mood. In Brain correlates of 

music-evoked emotions, Koelsch (2014) argues that the existence of music is a global social constant 

and that music’s ability to affect brain structures becomes highly relevant for the treatment of 

neurological and psychiatric diseases (cf. Patkovic 2018).  

In a recent research paper, Bensimon (2022) examines the effect of music therapy on the integration 

of traumatic experiences and concludes that music can have a positive effect in that it is a sensory 

stimulus that does not require linguistic or logical mediation and can thus support the physical 

dimension of trauma processing. Music can also support the cognitive and emotional integration of 

trauma.  

Making music, according to music therapist, psychotherapist and social work expert Sarah Pearson, 

"can have the same physiological effect on stress as moderate exercise, returning us to the "flow state" 

(ventral vagal) nervous system response" (Pearson 2021). When music making takes place in a group 

or interactive form, she adds, it can be compared to a 'hug'.  

However, it should be noted that the research focused mainly on those who perceived music as a 

rewarding and positive experience and less on those who did not (Hallam 2010). Pearson furthermore 

suggests that - and this relates to the negative sides of resilience - making music together can also 

trigger "fight/flight" whenever there is pressure to perform anything, or when a particular song or 

lyrical content evokes traumatic memories, when there are experiences of discrimination in the group 

with whom music is being made (such as racism or sexism), when one feels stress when being handed 

an instrument, fear of judgement, various physical injuries that prevent one from playing an 

instrument or singing (Pearson 2021). 

Hence, since the project Ham'avaaz – Polyphonic aims to develop ideas and proposals for music 

pedagogy to accompany adult education for marginalised groups, we consider a critical understanding 

of resilience to be crucial. Many participants in basic education have experienced war, trauma and 

discrimination in the past. Against this background, psychological and physical well-being, creativity 

and self-efficacy are central and are fostered through engaging in a joint musical activity. Music offers 

a powerful set of tools to express one's voice, reduce stress and better cope with emotional crises. 

However, while the aim is to empower participants and foster their individual resources in the face of 

their often stressful and challenging situations and circumstances, it is important not to forget the 

structural disadvantages that affect the project’s target group of adult learners: educational 

disadvantage, racism, sexism, etc. When we talk about resilience, we should not mean optimising 

ourselves and adapting to problematic and discriminatory conditions.  

Another important aspect to be promoted through music education interventions in the Ham'avaaz 

project is participants’ self-efficacy through transcultural mediation. The project methodology focuses 
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on the consideration that in a transcultural learning setting, as basic and language courses often are, 

it means added value if the participants have the opportunity to act as experts for their respective 

context. In the music education units, they have the opportunity to choose songs and use them to 

teach others in the course about their own cultural biography. Through their language skills and 

multilingualism, they become transcultural mediators and thus have the opportunity to promote their 

self-efficacy. In other words, music can serve as a way to vindicate the feeling of belonging and 

identifying with a community where transcultural and intercultural values are developed.  

 

4 Promoting Language Acquisition through Musical Engagement  

  

As many music pedagogues have argued (Dalby 2005), musical engagement is directly connected to 

language learning. Music and using one’s voice not only have a major impact on building self-efficacy 

and personal development, but also improve cognitive skills. Especially in literacy classes, participants 

benefit from using melodies as a tool to learn vocabulary and grammatical structures. 

It has been shown that in language learning, especially in literacy processes, it is important to use active 

and participatory methodologies that go beyond traditional methods. Music as a teaching tool helps 

memorising, associating phonemes with spelling and attributing meaning to these new words. It can 

also help to accelerate learning by favouring oral and written discourse. 

Toscano Fuentes and Fonseca Mora (2012) point out that "the incorporation of instrumental and vocal 

music helps in the development of linguistic levels (phonetic, phonological, morphosyntactic, semantic 

and lexical), affective factors (reduction of anxiety, increased motivation) and sociolinguistic factors 

(exposure to varieties and registers of the language) in the learning process" (p. 199). 

Music in the language classroom is believed to bring several benefits to the teaching and learning of 

new languages: 

- It adds variety to normal learning situations, while also motivating learners. 

- It encourages creativity. 

- It improves listening comprehension skills. 

- It creates a relaxing, fun, and playful atmosphere. 

- It introduces culture as a complementary element to language. 

- It increases participation and communication. 

- It enriches vocabulary, oral and written skills. 

  

Skehan (1998) defined language learning ability as a concept based on listening ability, linguistic ability 

and memory ability. This means that acquiring a second or third language does not only depend on 

being able to remember what is learned, but also on connecting it to a contextual knowledge. Skehan 

examined three excellent students and concluded that neither IQ nor cognitive ability had to be 

exceptional. 
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Skehan's approach leads us to think that the incorporation of melodies in the language learning 

classroom favours the three subcomponents of ability that he defines. By singing, words are 

internalised and incorporated. The value of the words is enriched or internally incorporated when 

accompanied by the music and the process carried out for this integration, converting word and music 

into a continuous flow from expression to communication (Bengoechea 2008). 

Additionally, audiovisual resources can be benefited through the use of music, given the broad 

spectrum of videos featuring songs and instruments, music files etc. But which musical corpus is 

suitable for use in language teaching? 

Different authors, such as Knowles (2001), Mezirow (1996) or Kolb (in Martin-Garcia 2003), have 

established that learning contents and tools must be meaningful, experiential, and close to the adult. 

Proximity to their personal experience will facilitate their involvement in their own process. In the case 

of adults who are starting to learn a new language, simple, linear songs with repetitive refrains help 

memory and retention. As for vocabulary, studies indicate that it is necessary to start in a standard 

register, avoiding colloquial terms and turns of phrase. Accompanying the song with body gestures 

(TPR) facilitates neural stimulation through movement and helps the association of words and 

expressions with visual images. This is a complementary and necessary support for adults. 

Following the didactic suggestions, working with a particular song should be extensive: through 

listening exercises, images associated with the concepts, movements that represent these concepts, 

written texts to fill in the blanks, selection of vocabulary to delve into aspects of the language’s 

grammar, searching for words after the phonetic stimulus (after hearing them) etc. 

In synthesis, music used as a didactic tool in language classes improves pronunciation, helps 

assimilating grammatical structures in a natural and simple way and favours the four basic skills in 

general. Skehan (1998) concludes his studies by revealing that it is essential that there is a balance 

between the three components of language competence and the lack of development of one of them, 

i.e. listening skills, which can be improved through music in the classroom. 

  

5 Exploring Expressive Skills and Body Awareness 

 

Last but not least, we explore how music can open up a space for participants to explore their 

expressiveness and body awareness.  

One could argue that it is the kinetic character of the music which shapes our everyday life habits and 

practices, which involve activities such as dancing, parades, marches, rallies, social gatherings and so 

on. Music and movement can both express emotions based on the similar dynamic structures that they 

share. 

Music fosters our body awareness, and helps us to express our emotions. These feelings can also 

include emotions which are not accessible to us in other conditions. Movement has been one of the 

main components in the field of music education. While its benefits have been widely researched 

within the context of childhood, adults or elderly people have been given little attention in academic 

research. Nevertheless, researches and approaches in this field show strong benefits for adults in 

education, trauma healing and collective identity.  
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There are many identical terms that we use to describe our emotions when we are moving or as we 

experience music, e.g. bouncy, upbeat etc. Also the perception of beat generated by both music and 

movement are universal. Focusing on music, we can also observe that music has the quality of imitating 

our emotional biological responses which manifest themselves as movement. For example, that 

explains why we perceive a consonance and slow music as relaxing and harmonious in contrast to a 

faster and more dissonant music.  

We could consider movement as a process of change. This process can be perceived as both physical 

and mental. Taking into attention that our body is moving all the time, one could argue that it is the 

movement and the constant changing as its result that makes us feel alive and vital; it is the feeling of 

vitality that we perceive as movement. Music can be considered to be a movement as well which 

resonates inside us and moves us in its imaginary landscape and by its expressive form. When we are 

actively listening to music, we experience its flow, dynamics, periodic structure and its intensity within 

our body and that’s how music moves us in a non-physical way. We hold our breaths and feel the 

tension in our bodies as music intensifies during some passages reaching a higher range by going 

through the lower and middle ranges. As we hear the melody moving towards the tonic and the beat 

slows down, we can feel our muscles start to relax and our lungs release air. We also tap our feet, nod 

our head and synchronize our bodies to the rhythmic structure of music while experiencing music. 

These are all examples of how music engages our bodies passively. Making music goes one step further 

and involves our bodies actively, which can bring awareness to our bodies in a more conscious way.  

This awareness can help us find our inner balance and perceive our physical body as a part of a unit, 

where body, mind and spirit work together. In this system the movements of the body are self-

determined. There are always new constructive ways to reach the desired goal (movement) without 

changing the whole system or interrupting it.  

One of the pioneers in this field, the Australian actor and author Frederick Matthias Alexander sees 

the roots of our physical complications (such as head- and backaches, shortness of breath and voice 

disorders) in poor, long term and improper habits of our bodies, which are connected to our emotional 

and cognitive responses. (Kopelsky, 2014) 

Focussing on coordination and the use of different parts of our body can be integrated in everyday 

(work)life, as well as in pedagogical and therapeutic contexts, supporting body awareness and a better 

posture, while still paying attention to our individuality. An aligned body not only strengthens physical 

stability, but also has major impacts on our psychological health and gives us power to control stress 

related fear.  

One way of analysing movement was offered by the Austro-Hungarian dancer, teacher, theorist, and 

choreographer Rudolf Laban (1928) elaborated method. Following Laban, human movement can be 

analysed considering four categories: body, effort, shape and space.  

● The category “body” is related to the structural and physical characteristics of the human body 
while moving (which parts of the human body are moving, how are they connected?).  

● “Effort” (or “dynamics”) is categorized in the polarities: sudden/sustained, heavy/light, 
direct/flexible, and controlled/free movement. 

● “Shape” refers to the way the body organizes itself in a particular shape, or how it interacts 
with the environment.  

● “Space” finally involves spatial patterns, lines or tension. 
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By using this perspective, working with movement rises to a higher level of variety, through 

deconstruction of the possibilities of movement. In fact, Laban Movement Analysis is one the most 

used tools to understand and analyse movement, and a relevant tool to gain value in the interaction 

with the surrounding. The use of this analytical tool has been shown also in folk dance as a valid way 

to ponder and understand the movement when dancing. 

Regarding emotional management in adults, the LMA (Laban Movement Analysis) has offered some 

benefits (in terms of developing resilience), by introducing new movement components, guiding 

expressive movement range and giving sequence among components. This opens an interesting path 

to connect movement and emotion amongst adults. In that sense, the concept of embodied movement 

and cognition is linked not only with emotion but also with thinking and interpreting reality. Within 

the context of therapy, the LMA has been recognised as a fruitful tool, paying special attention to the 

use of the mere hands as a first step to expansion to full-body exploration.  

Furthermore, the LMA hasshown connection with the learning styles, in a way that enhances learning 

flexibility. By becoming aware of movement affinities, the learning experience might be better 

understood. In this regard, increasing an individual’s movement repertoire can also increase learning 

flexibility. 

Dance Movement Therapy (DMT) offers a framework for working on the emotional and psychological 

aspects of the individual as well. Dance Movement Therapy (DMT) is a technique that uses movement 

as a process that involves the physical, emotional, social and cognitive aspects of the individual with a 

therapeutic approach. The profile of users of DMT involves all ages and contemplates a wide range of 

mental and physical abilities, both individually and in groups. Related to the work with refugees, DMT 

has been used with good results improving the capability of the refugees to connect to themselves, 

their experiences, the therapist, and their communities. As shown with depression patients, DMT can 

help persons with experience of war and flight to better develop their body awareness, boundaries, 

and relationships. All these lead to enhancing feelings of safety and belonging. DMT has shown its 

benefits towards facilitating the embodiment and identification of problems, anxiety release, and 

integrating body, mind, and spirit. 

 

6 Résumé: Putting Theory into Practice 

 

As described above, a survey of adult educators kicked off the work on the transcultural music project 

Ham`avaaz. It was related to expectations, abilities and ways to introduce the pedagogy of music in 

adult education. The survey reached a high number of participants; with the data from 105 trainers 

from the field of adult education, existing experiences can be reflected and included in the 

development of the project results. With 77.2 % of the respondents, the vast majority agreed that 

music pedagogical aspects can support learning processes. Respondents clearly indicated the benefits 

of music in supporting emotional processes, increasing concentration and attention, creating a positive 

learning environment, increasing motivation and supporting the cognitive learning process. More than 

80 % of the respondents expressed interest in receiving music education materials and didactic 

suggestions. 
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Proceeding from this, it was important to build on the suggestions highlighted by the participants as 

part of the development of the project outcomes.  

Based on an examination of music education research and the trainers' areas of interest, possible 

benefits of using music in this methodology were prepared and will be summarised here: 

Numerous studies and projects confirm the resilience-promoting effect of music. While there is already 

a wealth of data for educational work with children and young people, research in the field of adult 

education is increasingly coming to a similar conclusion. Studies about music pedagogy and adult 

education have shown that music has potentially positive effects on cognitive and emotional processes 

related to learning, such as memory, attention, and concentration.  

Adult education can benefit from incorporating new methodologies that take into account the specific 

needs and development of adult learners. Incorporating music into language classrooms brings various 

benefits such as variety, motivation, creativity, listening comprehension, culture, participation, 

communication and vocabulary.   

Creativity development and the connection of cognition and emotion in adults seem to point towards 

the idea that learning related to artistic and musical expression can improve executive functions such 

as perception, attention, focus, resilience, and memory. On the other hand, emotion, motivation, self-

image and self-esteem are, in one way or another,affected by these. 

The importance of the connection between language learning and music pedagogy is also included in 

this report. Using melodies as a tool to learn vocabulary and grammatical structures is beneficial in 

literacy classes. Music is a useful teaching tool for cognitive and emotional memory processes, 

phoneme association with spelling and meaning of new words.  

At the same time, it must be kept in mind that there are potentially negative effects and care must be 

taken not to force people into an activity that they associate with stress or that they do not enjoy. 

Through the approach that participants can share songs they know and act as experts in common text 

work based on their language skills, Ham'avaaz aims to increase participants' self-efficacy in a 

transcultural learning setting.  

Following up these initial insights, from the 23rd of May to the 6th of June 2022, teachers in the CFPA 

Jordi de Sant Jordi carried out activities that included the use of music in the classroom. The chosen 

courses were: Basic Training, Spanish as a Foreign Language, and memory workshops. For two weeks, 

music would be part of the classroom’s methodology in the adult education centre CFPA Jordi de Sant 

Jordi (Vall d’Uixò).  

During this time, the project partners would also gather adult learners’ opinions about the use of music 

as a motivational resource. In this sense, in the Adult Education Centre Jordi de Sant Jordi, activities 

were carried out which implemented music and movement in the teaching routines (e.g. as a 

"welcoming ritual") with adults learners for about a month. This allowed us to observe its impacts on 

the lessons and analyse the results.  

The activities included listening to music together, and body percussion exercises.   

In October and November 2022, Orient Express offered weekly music pedagogy lessons for one of the 

basic education courses. These lessons took place in the last 50 minutes of the class. Each of these 

units started with a welcoming ritual (here we put greetings in participant’s languages into some 

simple melodies) which was followed by a group dynamic activity (mostly as an introduction to the 
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subject of the unit) and warm-up exercises. Sometimes it was possible to have a 5 minute session at 

the end of the unit, where participants played music together.  

A crucial aspect in the activities carried out by both organisations was the collection of multilingual 

songs presented by the learners, which will also be taken up in the development of the Music Box.  

The involvement of adults in the selection of music was very satisfying and motivating for them. It was 

shown that incorporating the personal, emotional and living environment of the learner, throughout 

the different stages of human development and in learning situations, can improve the results 

obtained in classroom work. The conclusions gathered through both teachers’ and learners’ opinions 

and assessments are as follows: 

● They felt more present, motivated, relaxed, and focused during the development of the 
session. 

● Sociability among learners was enhanced, and in-group relationships were improved. 

● Participants claimed that they enjoyed the experience and that they wanted to continue with 
it in the future. 

● Some activities related to the project, such as an end of the year’s show or exchanges with 
other groups to share what they learnt, were also proposed. 

● Teachers felt enthusiastic about the activity as well, both in the preparation and execution 
stages. 

Based on these findings and encounters with the learners, the Music Box will address the following 

topics as a further project outcome: 

 

1. First encounters with music in the adult education classroom 

2. Getting familiar with music instruments 

3. Working on emotions 

4. Transcultural communication through music 

5. Fostering concentration 

6. Body percussion 

7. Moving to music 

8. Discussing song themes 

9. Working on social topics 

10. Self-expression/joint expression 

 

The following have been selected as transversal focal points, which are returned to again and again in 

the various units:  

o Introducing a song 

o Connecting with others/Self-connection 

o Writing lyrics 

o Memorizing text 

o Idea-Sharing 

o Making music together 

For updates, please visit our website: https://hamavaaz.eu/. 

https://hamavaaz.eu/
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Project Partners: 

 

 
 

Orient Express – Beratungs-, Bildungs- und Kulturinitiative 
für Frauen (Vienna, Austria) 
 
Orient Express, Beratungs-, Bildungs- und Kulturinitiative für 
Frauen - is a non-profit, based in Vienna that operates a 
women's counselling centre, two shelters for girls and young 
women, a nationwide coordination centre against abduction 
and forced marriage and a learning centre. 
 
www.orientexpress-wien.com 
 

  

 

Centro de Profesorado Territorial Angel Sanz Briz, Teruel 
(Teruel, Spain) 
 
The Teachers Training Center of Teruel Ángel Sanz Briz, 
belonging to the Department of Education of Aragon, offers 
permanent training for teachers in the following modalities: 
Institutional training open for the whole region: addressed 
to teachers of all educational levels. Provincial scope 
training: training activities that come out from the needs of 
teachers. 
 
http://formacionteruel.es/ 
 

  

 

CFPA Jordi de Sant Jordi (Jordi, Spain) 
 
CFPA Jordi de Sant Jordi is an Adult Education Centre from 
the Conselleria of Education in Comunidad Valenciana, 
located in la Vall d’Uixó. The institution’s target groups are 
adults at risk of social exclusion, refugees and non graduated 
people. CFP Jordi also offers 
programmes such as ICT courses, English courses and other 
activities that allow social inclusion and enhance 
intergenerational experiences.  
 
https://portal.edu.gva.es/fpajordidesantjordi/ 
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